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2009-2010

Year Il Field placements begin*

Advisor group meetings with Year | students in Field, 1:00-2:00**
Year | Field placements begin*

Supervision Workshop for Year | students in Field

Process Recording Workshop for Year | students in Field
Field Education Report due for Year Il students

Year Il Learning Plans due

Year | Learning Plan due

Safety Strategies Workshop for Year | students in Field
Advanced Standing Fall field visits

Field Education Report due for Year |
Field Education Report due for Year Il

Year | and Il Fall Field visits
Field assignments due 1 week before field visits

Thanksgiving Recess *

Placement Planning Workshops

Fall Field Evaluations due

Field Placements end

Year | workshops on Year Il placement interview skills

Field Placements resume

Year | Field Education Psychosocial Assessment Due

Martin Luther King Day HOLIDAY*

Classes resume

Planning meetings with Advisors for Year Il field placements

Field Education Report due for Year | & Year Il

Spring Recess*
Field Placements resume



March-April Year Il Workshops on Career planning
Spring Field Visits
Field Assignments are due 1 week before Field Visits

April 16 Spring Field Evaluations due

May 7 Year | & Year Il Field Placements end *
TBA Commencement

May 10 - August 6 Summer Field Education for Advanced Standing students and
for students in 16 hour/week placements.

June 11 Field Education Report Form due from both AS and 16 hr/wk students.
21-25 Final field visits
28 Final Field Evaluation due for students completing 16/wk placements
July 12 Final Field Evaluation due for Advanced Standing students.

*Individual arrangements with agencies may be necessary to prevent interruption of client
services during holidays and recesses.
o Public school and other school placements follow #igency calendar; please consult
supervisor for variations in placement dates.
o For holidays that occur on field days students will follow the agency schedule.
0 See Manual for policy odewish and othereligious holidays

**Students should schedule individl advisor meetings during September, before each field
visit, and as needed throughout the year.

Students are expected to adhere to the placement calendar. Any variations other than those
NBIljdZA NER o6& |y | 3SyOeé Ydzld Réuedt tmoPcknmiedtS R T2 NJ |
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FIELD EDUCATION DUE DATE CHECK-LIST

Field Education SSW 446 — 01 (Year | — 3 days/week placements) (All forms on SSW Gateway at
http://my.simmons.edu/ssw/, in Field Ed Manual, and some: http://www.simmons.edu/ssw/academics/field-

agencies/index.shtml)

Assignment

Due Date

[] Process Recordings written by student due to
agency field instructor.

3 due each week to field instructor in Fall semester,
and 2 due each week Spring semester.

[] Learning Plan (Appendix A) completed by
student and agency field instructor and due to
advisor.

Fourth Friday in October.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

First Friday in November

(] Field Education Assignment (Appendix J) with
two (2) process recordings. Due to advisor one (1)
week prior to scheduled field visit

Field visit scheduled between early November and
mid-December.

(] Fall Field Evaluation (Appendix L) completed
by agency field supervisor and due to advisor.

Second Monday in December.

[] Psycho-Social Assessment Assignment
(Appendix G) written by student and due to advisor.

Second Friday in January.

(] Field Education Report (Appendix 1) completed
by student and due to advisor.

Second Friday in February.

(] Spring Field Education Assignment with two (2)
process recordings written by student.

Due to advisor one week prior to the Field visit.
Spring field visit is scheduled from mid-March
through end of April.

(] Final Field Evaluation (Appendix L) for
placements ending in May

Due to advisor 3rd Monday in April

o Inaddition to these assignments students are expected to be in contact with their advisors at regular intervals

during the academic year.

0 You should plan an introductory meeting with your advisor in the Fall and have an in-depth conversation with

your advisor prior to each field visit.

0 Year | students should schedule an advising meeting to plan for Year Il placements.
0  Meetings with advisors may take place at Simmons or an off-site location.
o Students should be in contact with their advisors with any questions or concerns about field or academic issues.




FIELD EDUCATION DUE DATE CHECK-LIST

Field Education 446 — 02 (Year I - 16 hour per week placements) (All forms on SSW Gateway at
http://my.simmons.edu/ssw/, in Field Ed Manual, and some: http://www.simmons.edu/ssw/academics/field-

agencies/index.shtml)

Assignment

Due Date

[] Process Recordings written by student due to
agency field instructor.

2 due each week to field instructor until end of the
Spring term 1 due each week after Spring semester.

[] Learning Plan (Appendix A) completed by
student and agency field instructor and due to
advisor.

Fourth Friday in October.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

First Friday in November

(] Field Education Assignment (Appendix J) with
two (2) process recordings. Due to advisor one (1)
week prior to scheduled field visit.

Field visit scheduled between early November and
mid-December.

(] Fall Field Evaluation (Appendix L) completed
by agency field supervisor and due to advisor.

Second Monday in December.

[] Year I Psycho-Social Assessment Assignment
(Appendix G) written by student and due to advisor.

Second Friday in January.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

Second Friday in February.

(] Field Education Report (Appendix 1) completed
by student and due to advisor.

Second Friday in June

(] Spring Field Education Assignment with two (2)
process recordings written by student.

Due to advisor one week prior to the Field visit.
Spring field visit is scheduled from mid-June
through end of June.

(] Final Field Evaluation (Appendix L)

Due to advisor 4th Monday in June.

o Inaddition to these assignments students are expected to be in contact with their advisors at regular intervals

during the academic year.

0 You should plan an introductory meeting with your advisor in the Fall and have an in-depth conversation with

your advisor prior to each field visit.

0 Year | students should schedule an advising meeting to plan for Year Il placements.
0 Meetings with advisors may take place at Simmons or an off-site location.
o Students should be in contact with their advisors with any questions or concerns about field or academic issues.

Vi




FIELD EDUCATION DUE DATE CHECK-LIST

Field Education SSW 447 — 01 (Year Il — 3 days/week placements) and SSW 547 (One Year Placement
Option) (All forms on SSW Gateway at http://my.simmons.edu/ssw/, in Field Ed Manual, and some:
http://www.simmons.edu/ssw/academics/field-agencies/index.shtml)

Assignment

Due Date

[] Process Recordings written by student due to
agency field instructor.

Two (2) due each week to field instructor in Fall
semester. Spring semester student can use summary
format for one with permission of field instructor
and advisor.

[] Learning Plan (Appendix A) completed by
student and agency field instructor and due to
advisor.

Second Friday in October.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

Second Friday in October.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

Second Friday in November.

(] Fall Field Education Assignment (Appendix J)
with two (2) process recordings.

Due to advisor 1 week prior to scheduled field visit.
Fall field visits are scheduled November through
mid-December.

(] Field Evaluation (Appendix L) completed by
agency field supervisor.

Two (2) copies due to advisor second Monday in
December.

[] Field Education Report (Appendix I)
completed by student and due to advisor.

Second Friday in February.

[] Spring Field Education Assignment (Appendix
J) with one (1) process recording written by student
and due to advisor one week prior to field visit.

Spring field visit is scheduled from mid-March
through end of April.

(] Final Field Evaluation (Appendix L) for
placements ending in May.

Due to advisor third Monday in April.

o Inaddition to these assignments students are expected to be in contact with their advisors at regular intervals

during the academic year.

0 You should plan an introductory meeting with your advisor in the Fall and have an in-depth conversation with

your advisor prior to each field visit.

o0 Students can plan advising meetings to discuss post graduation plans. Meetings with advisors may take place at

Simmons or an off-site location.

o Students should be in contact with their advisors with any questions or concerns about field or academic issues.

Vii




FIELD EDUCATION DUE DATE CHECK-LIST

Field Education SSW 447 — 02 (Year Il - 16 hour per week placements) (All forms on SSW Gateway at
http://my.simmons.edu/ssw/, in Field Ed Manual, and some: http://www.simmons.edu/ssw/academics/field-

agencies/index.shtml)

Assignment

Due Date

[1 Process Recordings written by student due to agency
field instructor.

Two (2) due each week to field instructor in until end of
Spring semester and one due each week after Spring
semester. During Spring semester, student can use
summary format for one with permission of field
instructor and advisor.

[] Learning Plan (Appendix A) completed by student
and agency field instructor and due to advisor.

Second Friday in October.

[] Field Education Report (Appendix 1) completed by
student and due to advisor.

Second Friday in October.

[] Field Education Report (Appendix 1) completed by
student and due to advisor.

Second Friday in November.

] Fall Field Education Assignment (Appendix J) with
two (2) process recordings.

Due to advisor 1 week prior to scheduled field visit. Fall
field visits are scheduled November through mid-
December.

[] Field Evaluation (Appendix L) completed by agency
field supervisor.

Two (2) copies due to advisor second Monday in
December.

] Field Education Report (Appendix 1) completed by
student and due to advisor.

Second Friday in February.

] Field Education Report (Appendix 1) completed by
student and due to advisor.

Second Friday in June

(] Spring Field Education Assignment with one (1)
process recording written by student.

Due to advisor one week prior to the Field visit. Spring
field visit is scheduled from mid-June through end of
June.

(] Final Field Evaluation (Appendix L).

Due to advisor 4th Monday in June.

o Inaddition to these assignments students are expected to be in contact with their advisors at regular intervals

during the academic year.

0 You should plan an introductory meeting with your advisor in the Fall and have an in-depth conversation with

your advisor prior to each field visit.

o0 Students can plan advising meetings to discuss post graduation plans. Meetings with advisors may take place at

Simmons or an off-site location.

o Students should be in contact with their advisors with any questions or concerns about field or academic issues.

viii




FIELD EDUCATION DUE DATE CHECK-LIST

Field Education SSW 596 (Advanced Standing) (All forms on SSW Gateway at http://my.simmons.edu/ssw/,
in Field Ed Manual, and some: http://www.simmons.edu/ssw/academics/field-agencies/index.shtml)

Assignment

Due Date

[1 Process Recordings written by student and due
to agency field instructor.

Two (2) due each week to field instructor in Fall
semester. In Spring and Summer semesters student
can use summary format for one with permission of
field instructor and advisor.

[] Learning Plan (Appendix A) completed by
student and agency field instructor. Due to advisor.

Second Friday in October.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

Second Friday in October.

(] Field Education Assignment (Appendix J) with
two (2) process recordings.

Due to advisor 1 week prior to scheduled field visit.
Fall field visits are scheduled from October to early
November.

(] Field Education Report (Appendix I) completed
by student and due to advisor.

Second Friday in November.

(] Fall Field Evaluation (Appendix L) completed
by agency field supervisor.

Two (2) copies due to advisor second Monday in
December.

[] Field Education Report (Appendix 1) completed
by student and due to advisor.

Second Friday in February.

[] Spring Field Education Assignment (Appendix
J) with two (2) process recordings written by
student and due to advisor.

Due to advisor one week prior to field visit. Spring
field visit is scheduled during the month of March.

[] Spring Field Evaluation (Appendix L)
completed by agency field supervisor.

Due to advisor on third Monday in April.

[] Field Education Report (Appendix 1) completed
by student and due to advisor.

Second Friday in June.

(] Summer Field Education Assignment
(Appendix J) with one (1) process recording written
by student and due to advisor. (Please do not selec
the same learning goals you used in your Spring
Assignmen}.

Due to advisor one week prior to field visit.
Summer field visit is scheduled from mid to late
June.

[ ] Final Field Evaluation (Appendix L)

Due to advisor on second Monday in July.

In addition to these assignments students are expected to be in contact with their advisors at regular intervals during the academic year. You should
plan an introductory meeting with your advisor in the Fall and have an in-depth conversation with your advisor prior to each field visit. You may
also schedule advising meetings to discuss post graduation plans. Meetings with advisors may take place at Simmons or an off-site location.
Students should be in contact with their advisors with any questions or concerns about field or academic issues.
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Field Information on the Internet

Students may access the Field Education Manual and all field assignments and forms
from the SSW Gateway at http://my.simmons.edu/ssw/

eLearning:
The Year | Field is course #446; Year Il Field is #447; the OYO is #547, and the AS is #596
Using Internet Explorer log in with your user name and password at
http://my.simmons.edu/elearning/

Field Instructors can access the Field Education Manual, Year | and
Year |l Evaluation forms,

Learning Plans, the Agency Fact Sheet, and other field information at

http://www.simmons.edu/ssw/academics/field-education/index.shtml



http://www.simmons.edu/ssw/academics/field-education/index.shtml

FORWARD

This manual has been prepared for students, field instructors, agency training directors, and faculty
as a guide to field curriculum, policies and procedures. It is intended to give comprehensive information
about the various roles and expectations of all parties in the school and agency partnership in the education
of Simmons MSW students.

We encourage you to examine the contents of the manual. The Director of Field Education or your
Faculty Advisor/Liaison will answer any questions you may have. Because we value the suggestions and
input of students and clinical instructors, we welcome hearing from you.

The administration and faculty appreciate the ongoing commitment and investment of our
affiliated training centers. We are grateful to all who participate in the field practicum component of the
curriculum enabling and enhancing the integration of theory and social work practice and professional
development.

T Uoan &—Doiwm\_/

Ellen Goodman, LICSW
Director, Field Education

MSW PROGRAM

Simmons College School of Social Work Masters Degree program prepares women and men for practice
in the profession of social work with particular competence in clinical social work practice. The curriculum
emphasizes the profession's dual focus on the individual and the environment. Students are expected to
learn theory and practice skills to serve clients in the context of the political, economic, and social systems
that affect their lives and their access to resources.

Founded in 1904, Simmons is the first school of social work in America to be affiliated with an institution
for higher education. Today the program consists of two years of full-time study with an extended
program of 3 or 4 years available for students engaged in part-time study, an advanced standing program,
and a one-year option program for students with extensive prior social work experience. Additionally,
students may also earn a certificate in Urban Leadership.

The Simmons curriculum centers on the teaching of the values, knowledge and skills of the social work
profession. The first year is a foundation year in generalist social work while in the second year students
concentrate on clinical social work theory and practice. The goal of the program is to produce clinical
social workers prepared for practice in the social work profession, who possess the knowledge and skills to
perform the full range of roles of a clinical social worker.

MISSION OF THE SCHOOL OF SOCIAL WORK

The School of Social Work incorporates and builds on these key elements in developing its own mission
by emphasizing professional development, critical thinking, integration of theory and practice, diversity,
and leadership. In developing this statement, the faculty has insured that it reflects both who we are and
who we want to become as a school of social work. We wanted the statement to be broad enough to
capture the complexities and multiple demands of social work practice as we see it, and specific enough to



clearly state the priorities which drive our curriculum. In the mission statement below, the concepts are
reflected in the five program goals which follow.

The mission of the MSW program is to prepare masters level practitioners with the knowledge and
skills for clinical social work practice in a multicultural world. The program is grounded in a
values perspective that emphasizes client strengths and diversities and actively opposes all forms
of oppression and injustice. The educational experience is designed to help students develop
critical thinking and problem-solving abilities as well as ethical and cultural sensitivity, self-
awareness, and a professional identity as a social worker.

Students will learn multiple social work roles and skills necessary to be effective within evolving
fields of practice. Graduates will be able to work with a variety of populations and social issues,
using a broad and flexible array of interventions at an advanced level. They will be able to work
with individuals, families, groups, and communities to facilitate development and change in the
service of social justice.

DEFINITION OF CLINICAL SOCIAL WORK PRACTICE

A disciplined process for collaboration in service of social, emotional, and behavioral change for
individuals, groups, families, organizations, and communities, clinical social work draws on knowledge of
human development, relational and group process, cultural learning, and social policies and practices. It
employs evidence informed methods which facilitate change through dialogue and corrective action. It is
grounded in a history of commitment to social justice and guided by a professional code of ethics.

SIMMONS COLLEGE DIVERSITY STATEMENT

As an academic community which integrates the pursuit of the life of the mind with the leadership and
analytical skills needed by our graduates to make their own critical and constructive contributions as
professionals, scholars and engaged citizens, Simmons College broadly defines diversity to include race,
gender, national origin, ethnicity, religion, social class, age, sexual orientation, and physical and learning
ability. The College is committed to embracing diversity. We must:

U Ensure that the organization has inclusive leadership, policies and practices;

U Integrate diversity into the curriculum, co-curricular programming, admission, and other activities;

U Foster an open, dynamic and critical intellectual environment of respect, civil engagement, and
dialogue about differences; and

U Increase representation of traditionally underrepresented groups of students, faculty and staff.

CODE OF ETHICS

The School supports the National Association of Social Workers' code of ethics and expects students,
faculty, and field instructors to abide by its provisions. A copy of the Code is on reserve in the Simmons
Social Work Library and on N.A.S.W. web site (www.naswdc.org).

STANDARDS FOR PROFESSIONAL PRACTICE EDUCATION

Introduction
Students are expected to have knowledge of and to adhere to the NASW Code of Ethics which outlines the
behavior and responsibilities expected of professional social workers. Under the NASW Code of Ethics,


http://www.naswdc.org/

students studying for their MSW degree are considered to be social work professionals and are subject to
the NASW Code of Ethics.

Simmons students are also expected to adhere to the Simmons Honor Code which can be found at
http://my.simmons.edu/life/handbook/schools/graduate/honorcode.shtml and to uphold the SSW Standards
for Professional Practice Education which are set forth below.

Every SSW student is obligated to be familiar with and abide by these internal and external standards
which govern our school and our profession. Ignorance of these professional standards is not an excuse for
non-compliance.

Self-Awareness, Self-Assessment and Self-Monitoring

You are expected to make a commitment to learning about self-awareness and to using self-reflection
consistently and genuinely. Accepting supervision and incorporating feedback are critical to this process.
As you progress through the SSW program, you are expected to accurately assess your own strengths and
limitations and to display a willingness to examine and change behaviors that interfere with your work at a
field placement or in the classroom. Included in this is a willingness to diligently examine and address your
own biases.

Openness and Willingness to Learn - Flexibility and Adaptability

As an SSW student, you are expected to demonstrate openness to, and active engagement in learning new
ideas and perspectives. You should actively seek to understand the worldview and values of others. As
required by the demands of professional practice, you should be flexible and adaptable in new situations
and as circumstances change.

Interpersonal Skills

You are expected to demonstrate the interpersonal skills and capacities needed to relate to clients, agency
colleagues, fellow students, faculty, and staff. The capacity and skills to actively engage with others across
difference and in situations of conflict, should improve and deepen as you progress through the SSW
program.

Communication Skills

In all oral, written and electronic communication you are expected to be respectful of others. In electronic
communication you should adhere to professional boundaries. In the classroom, you are expected to take
responsibility for your role in discussions. You should strive to use active listening skills and to express
ideas clearly. You are expected to self-monitor and not dominate a discussion. Increasingly, as you
progress through the program, you should be able to communicate effectively in writing, both in classroom
assignments and in your field placement. As an SSW student, it is your responsibility to utilize resources to
improve academic and field performance when problems in communication have been identified and
brought to your attention for remediation.

Critical Thinking Skills

As you progress through the SSW program, you are expected to be able to frame and address problems in a
disciplined way and engage at greater levels of independence in problem solving efforts. Increasingly, your
problem-solving efforts should be well reasoned, examine multiple perspectives and worldviews, integrate
evidence and knowledge, and lead to well-supported decisions and conclusions.

Presentation of Self
Upon entry to the program, you are expected to commit to learning what is required for professional
behavior. Professional behavior includes the ability to evaluate and respond to the demands and


http://my.simmons.edu/life/handbook/schools/graduate/honorcode.shtml

expectations of classroom and field placement environments, and the larger college community.
Professional behavior also includes being punctual, dependable, and accountable and being able to
prioritize responsibilities. Appearance, dress, and general demeanor can reflect professional behavior.

Self-Care

You are expected to recognize your own current life stressors and to seek ways to mitigate the effect of
these stressors on your academic and field performance. In accordance with the NASW Code of Ethics (sec
4.05), social work students should not allow their own personal problems or issues to interfere with their
judgment and performance or to jeopardize the best interests of people for whom they have professional
responsibility. Social work students whose personal problems, psychosocial distress, legal problems,
substance abuse, or mental health difficulties interfere with their judgment and responsibilities should
immediately seek consultation with a faculty advisor, faculty member, or supervisor who will determine
and assist in the necessary steps and actions related to field placement and course work.

Acknowledgements: School of Social Work University of Texas, Austin, Hunter College School of Social Work

SIMMONS SCHOOL OF SOCIAL WORK PROGRAM GOALS

1. Provide education for generalist practice and a concentration in clinical social work.

2. To infuse all activities of the School, and particularly the curriculum, with the values and
ethics of the social work profession.

3. Prepare students for competent practice in a multicultural world.

4. Prepare students to practice in the context of a complex, constantly changing society and
service delivery system, and to influence those contexts toward greater responsiveness and
social justice.

5. Promote the development of professional knowledge and accountability through critical
thinking, self-reflection and life-long learning.

OBJECTIVES OF THE MSW PROGRAM

Our goals are accomplished through the following objectives.

Foundation Year

1. Critical Thinking: The abil ity to understand onedf6s own

from multiple perspectives

2. Ethics&Values: The ability to be aware of oneobs
ethical concerns and dilemmas; and, to apply professional ethics to practice situations.

3. Diversity: The ability to understand the significance of human diversity and its impact on
clients and communities.

4. Theoretical Frameworks: a) Knowledge of relevant theories and the empirical evidence
supporting various theories. b) The ability to apply theory

5. Social Policy: The ability to understand the definition and parameters of American social
welfare policy and to analyze and apply social policies.

6. Research & Evaluation: The ability to understand, use, and effectively communicate
research principles to build practice knowledge.



10.

11.

12.

13.

Formulation: The ability to understand components of a formulation and apply this
understanding.

Intervention Methods: The ability to understand, use, and evaluate different approaches to
intervention.

Communication Skills.
a.  Written skills: The ability to organize ideas and write clearly and effectively.
b. Oral presentation skills: The ability to present ideas in a logical, coherent manner.
c. Collaboration skills: The ability to work effectively with peers and participate
constructively in class discussions.

Professional Identity: The ability for self-reflection and self-assessment and to understand
and function in social work roles.

Organizational Dynamics: Knowledge of the structure, functions, and dynamics of human
service organizations, and oneb6s role as

Oppression and Social Justice: The ability to understand the forms and mechanisms of
oppression and injustice and their impact on clients and social systems.

Technology: The ability to use technologies effectively

Advanced Year

1.

2.

Critical Thinking: The ability to differentially evaluate knowledge and apply multiple perspectives

Ethics & Values: The ability to analyze ethical issues in complex situations and to consider ethical
issues in determining and taking appropriate action

Diversity: The ability to utilize knowledge of diversity in creative and responsive intervention
planning.

Theoretical Frameworks: a) The ability to systematically select and critique theories based on their
relevance. b) The ability to apply theory.

Social Policy: The ability to apply knowledge about policies to client situations and to specific
social issues.

Research & Evaluation: The ability to apply research principles to practice, including both case
and program evaluation.

Formulation: The ability to develop formulations reflecting values, complexity across systems
levels, and theoretical perspectives.

Intervention Methods: The ability to selectively use different intervention approaches to function
effectively in complex situations.



9. Communication Skills.
a. written skills: The ability to organize ideas and write clearly and effectively.
b. oral presentation skills: The ability to present ideas in a logical, coherent manner.
c. collaboration skills: The ability to work effectively with peers and participate
constructively in class discussions.

10. Professional Identity: The ability for self-reflection and self-assessment and to understand and
function in social work roles.

11. Organizational Dynamics: The ability to act to change organizations when needed.
12. Oppression and Social Justice: The ability to apply strategies of advocacy and social change.
13. Technology: The ability to use technologies effectively.

FIELD WORK SCHEDULES

Please refer to the academic year calendar for specific dates. Any variations in field schedules must be
approved by the Field Department.

Year | Full-Time, September — May (3 days per week)

Fall:  Late September to mid-December (approximately 12 weeks).

Spring: First week day after the New Year to early May (approximately 16 weeks).

Year Il Full-Time September — May (3 days per week)

Fall:  Early September to mid-December (approximately 14 weeks).
Spring: First week day after the New Year to early in May (approximately 16 weeks).

Two Days per Week Placements

Students doing a 2 day per week placement will observe the same start dates and holidays.
Final week of placement is the end of the first week of August. Students are allowed to
schedule one week of vacation between May and August. Time off must be approved by
agency.

Advanced Standing Placements

Fall: Early September to mid-December (approximately 14 weeks).
Spring: First week day after the New Year to early in May (approximately 16 weeks).

Summer: Semester begins the week following the end of Spring field education term.
Semester ends at the end of the first week of August (approximately 13 weeks). Students
are allowed to schedule one week of vacation during Summer term. Time off must be
approved by the agency.



One Year Option (OYQO)

OYO placements begin and end on the same day as Year Il placements. Placements are 4
days per week.

Please Note:

e Placements are 24 hours per week unless other arrangements are made.

¢ In case of illness, the student is expected to make up the lost time if it exceeds three days.

e Students placed in schools should plan to modify their schedules to accommodate agency hours
and vacations. Generally, school placements extend into June and may begin before Labor Day.

e Holidays that occur on field days will follow the agency schedule. See calendar for School of
Social Work recesses.

¢ Significant changes in placement schedule require approval by agency supervisor, field advisor
and Director of Field Education through submission of Request for Change in Schedule Form.

FIELD WORK HOURS

Regular attendance of three days a week (or 24 hours per week) in the field is required of both first and
second year students. Students are expected to adhere to the same work day hours as professional staff
unless individual arrangements have been made and approved by the agency and SSW. The School does
not consider occasional overtime work as deductible from overall field hours, nor can overtime be accrued
or taken as vacation days. However, if an agency has evening appointments or regular early morning hours
that the student attends, the 24 hour schedule should be adjusted accordingly. When students work extra
days, holidays, or school vacation days, it is expected that they be granted compensatory time.
Arrangements for compensatory time should be made with the field supervisor. In some instances, students
continue in the placement for a longer period to meet the service needs of the agency and clients. Most
notably agencies serving children and parents ask that the trainee begin in early September and continue
until mid-June when the term of treatment coincides with the public school calendar. Students may be
asked to attend an agency orientation in August.

On occasion students are permitted an extended year to reduce the number of hours per week to 16. These
arrangements are made only by special permission. A change in the faculty advisor/liaison may be
necessary to cover the summer months. [See due date check list for 16 hour placements.]

Students Placed in Schools and Child Focused Settings: Placement schedules in schools and child
focused settings often differ from the standard placement calendar. Typically students in these settings
follow the public school or agency calendar for vacation and end dates (instead otthe S8V calenday). For
instance, students who take time off for the February and/or April public school vacation would not take
time off for the SSW March vacation.

Request for Change in Schedule: The expectation is that students will follow the schedule outlined in the
Field Manual and Field Calendar. (As previously stated, students working with children may be following
a public school calendar rather than the SSW placement calendar.) The placement schedule is a
professional commitment to the agency. In special circumstances changes may be granted upon approval of
a ARequest for Change in Schedule For mo.

Absences: If an emergency arises necessitating absence from the field, the student is responsible for
immediately notifying the field instructor and taking responsibility for postponing appointments or



scheduled meetings. In case of illness, the student is expected to make up the time lost if it exceeds three

(3) days. In the case of a death in a stuydofnt 6s

placement off. In case of prolonged absence, the student and field instructor should notify the advisor so
that a plan can be made to meet the needs of the agency, student's situation, and the School's educational
requirements.

School Committees: Student representatives to Faculty and Student Committees (Faculty Meeting,
Curriculum Committee) will need to be excused from the field placement for several hours once a month.
It is the responsibility of the student to request leave from the agency. The School asks that the agency
release the student unless this causes a serious disruption in service or training.

Conferences: Students are permitted to attend national and regional conferences if the faculty and agency
agree that this will not unduly interfere with learning or client service. Such requests should be limited to 3
days per year.

Legislative Clearing House: Students should be released to attend the one day Legislative Clearing House
(usually held in March) unless serious consequences would result due to their absence.

SCHOOL RECESSES:

It is expected that the student will not be at field placement during the Simmons SSW recesses; however,
legal holidays which occur on placement days will follow the agency schedule (See the Field Education
calendar at beginning of this manual T p. iii.).

RELIGIOUS HOLIDAYS

It has been the policy of the Simmons School of Social Work to respect the right of all students, faculty,
and staff to celebrate those religious holidays that they deem important. This is in keeping with our
commitment to the development of a diverse community. Requests for religious holidays not observed by
the agencies should be made to the supervisor. Students will be expected to make up the missed time at a
later date.

With regard to the Jewish holidays, Rosh Hashanah and Yom Kippur are recognized as school holidays
and they begin at sundown, thus classes will not be held after 4:30 on the days preceding the celebration of
those holidays and will not be held through the first day of the holiday. The Field Education Department
encourages all field placement agencies to support the SSW policy of giving students who observe Rosh
Hashanah and Yom Kippur time off for the holidays.

FIELD EDUCATION PRACTICUM

The field education practicum is an integral part of the School of Social Work curriculum. In the field,
students integrate and apply the theories they learn in class with actual practice with individuals, families,
groups, and larger systems. It provides practice learning in a wide range of excellent training agencies
representing both traditional and evolving fields of practice. The goal is to produce professional social
workers possessing the knowledge and skills to work with a range of clients and problem areas, to analyze
and apply theory critically, and to utilize a variety of interventions according to client need. The field
curriculum supports the mission and goals of the MSW program and the values of the social work
profession, including social and economic justice and respect for diversity. It provides the opportunity to
support and apply the School's definition of clinical social work which emphasizes training students to
work with individuals, families, and groups, in order to help clients improve their psychological and social
functioning, and gain access to social and economic resources.



Field Education at Simmons is designed as a concurrent course of study with classroom curriculum
throughout the academic year. The Field Education curriculum provides a foundation in gereralist social
work practicein the first year, and an advanced second year with a concentration in clinical social work
Students are in the field placement three days a week (twenty-four hours), in a different placement each
year. First year placements begin following a period of individual student assessment by advisors and
orientation activities. Second year students begin field work in early September. The Field Education
program carries a total of 18 credits.

Under social work supervision, students are expected to achieve competence in a range of roles: accessing,
coordinating and developing services; formulating bio-psycho-social assessments and treatment plans;
assisting clients in making plans for intervention; direct clinical practice; collaboration with staff and
community providers; and case management and advocacy. Agencies are encouraged to teach students
about the policies and organizational issues affecting service to clients, and to provide opportunities for
students to learn about organizational dynamics and change. Students develop the ability to practice in a
self-directed manner, and to use supervision to gain self-awareness. Finally, students are expected to
critically evaluate their own practice learning and understanding of the change process.

In both years, the Field Education curriculum underscores social work values and ethics, including a
commitment to social and economic justice, multicultural practice, promotion of diversity in organizations,
the emancipation of oppressed people, and social action. Students learn skills in identifying and addressing
oppression and injustice effecting client systems.

STUDENT PROFESSIONAL LIABILITY INSURANCE

The College carries a blanket insurance policy with the United Educators. The policy covers each student
in field placement. The limits of liability are $1,000,000 for each claim and $3,000,000 aggregate. If you
wish to receive a copy of our policy please contact the Field Education Department at 617/521-3943.

URBAN LEADERSHIP PROGRAM IN CLINICAL SOCIAL WORK
Certificate in Urban Leadership in Clinical Social Work

The goal of the Urban Leadership Program (ULP) in Clinical Social Work is to educate students about
leadership roles in multicultural urban agencies and to prepare them with skills for promoting positive
change for their clients, organizations, and the profession. In addition to core MSW courses completed by
all Simmons School of Social Work students, those pursuing an Urban Leadership certificate take two
required courses in leadership and four mini-courses covering topics such as oral presentation, grant
writing and community politics.

Urban Leadership Field Placements

ULP students address clinical practice issues with diverse populations through their field placements in
Year | and Year Il. The agency provides an opportunity for leadership activity for Year | (Foundation
Year) students and supports a leadership project for Year Il (Concentration Year) students.




Agencies that accept ULP students must be preparedtosupportst udent s i n ful filling
requirements at the school and in the field. Faculty Field Advisors work closely with agencies to help
them promote studentsd | eadership | earning.

Foundation Year (Year | Placement)

During the foundation year field placement, the goal for ULP students is to begin to understand the
functioning of the field placement organization and the community it serves, and to participate in carrying
out the mission of the organization. Assignments in the Leadership | course are designed to help students
develop this broader focus. While students are not expected to carry out a leadership project as they are in
Year Il, they are expected to pursue opportunities to move beyond the level of direct service to clients.
These opportunities, primarily involving observation or limited participation, should be identified in
consultation with the field supervisor and faculty field advisor. Examples of such opportunities might
include attending board meetings, serving on a quality assurance committee, helping to conduct a needs
assessment, participating in a community event hosted by the organization or supporting implementation of
a new policy or procedure.

Concentration Year (Year Il Placement)

The second year Urban Leadership project requires students to identify a leadership challenge (an obstacle
to service delivery develop appropriate intervention plans, and take leadership for facilitating change
which benefits the agency or the community it serves. The goals of the project requirement are to:

1) provide students with an opportunity to integrate leadership coursework into
practice;

2) enable students to develop their leadership skills;

3) allow students to assess their own skills as leaders and determine areas
needing further development; and,

4) support leadership learning and activity by exposing students to agency
leaders who share their own experiences of leadership. With careful
planning, the UL project can and should make a contribution to the agency.

Choice of projects involves a process of negotiation between student, supervisor, field advisor, and the

ULP faculty. There are many different kinds of leadership activities which ULP students pursue in

carrying out their projects. These might include marketing, fundraising, community liaison work, needs
assessment, and program, board, staff or policy development. Negotiation about the choice of project
should begin during the initial field placement
needs during the students6 f i r st weeks of pl acement.

Students must develop and implement projects in addition to managing a caseload, but should be able to
fulfill this requirement within the 24 hour per week field education commitment. There may need to be
some slight adjustment in caseload size in order to accommodate the project requirement. The project may
be completed during a concentrated period of effort rather than week by week. In some cases, the project
may require additional time beyond normal coursework and field placement demands.

NASW STANDARDS FOR CULTURAL COMPETENCE IN SOCIAL WORK PRACTICE
Standard 1: Ethics and VValuesd Social workers shall function in accordance with the values, ethics, and

standards of the profession, recognizing how personal and professional values may conflict with or
accommodate the needs of diverse clients.
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Standard 2: Self-Awarenessd Social workers shall seek to develop an understanding of their own
personal, cultural values and beliefs as one way of appreciating the importance of multicultural identities in
the lives of people.

Standard 3: Cross-Cultural Knowledged Social workers shall have and continue to develop specialized
knowledge and understanding about the history, traditions, values, family systems, and artistic expressions
of major client groups that they serve.

Standard 4: Cross-Cultural Skillsd Social workers shall use appropriate methodological approaches,
skills, and techniques that reflect the workerso u

Standard 5: Service Deliveryd Social workers shall be knowledgeable about and skillful in the use of
services available in the community and broader society and be able to make appropriate referrals for their
diverse clients.

Standard 6: Empowerment and Advocacyd Social workers shall be aware of the effect of social policies
and programs on diverse client populations, advocating for and with clients whenever appropriate.

Standard 7: Diverse Workforced Social workers shall support and advocate for recruitment, admissions
and hiring, and retention efforts in social work programs and agencies that ensure diversity within the
profession.

Standard 8: Professional Educationd Social workers shall advocate for and participate in educational and
training programs that help advance cultural competence within the profession.

Standard 9: Language Diversityd Social workers shall seek to provide or advocate for the provision of
information, referrals, and services in the language appropriate to the client, which may include use of
interpreters.

Standard 10: Cross-Cultural Leadershipd Social workers shall be able to communicate information about
diverse client groups to other professionals.

NASW National Committee on Racial and Ethnic Diversity. (June 23, 2001). NASW Standards for Cultural Competence in Social Work Practice.
Retrievedbn July 14, 2006 from: http://www.socialworkers.org/sections/credentials/ cultural_comp.asp#definitions.

MEASURABLE OUTCOMES AT COMPLETION OF THE MSW PROGRAM
The Field Education curriculum supports the Program goals and Objectives listed on page 3, Field
Education graduates should have a combination of knowledge and skills informed by social work values.
Progress toward Field Education outcomes are measured in the Field Evaluation form each semester. More
specifically at the completion of the field internships a Simmons graduate is expected:

e To have sufficient knowledge and competence in professional practice to provide service
to a range of clients in a spectrum of social work settings.

e To have practice experience in training centers that adhere to social work values, provide
quality service, and support social justice in serving clients.

e To apply the knowledge and skills of an advanced clinical social worker.

e To be committed to the values, ethics and the mission of social work such as being
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committed to social and economic justice, the emancipation of oppressed people, and
being a catalyst for social change.

e To have a capacity for reflective, critical and analytic thinkingd to be able to think
independently and be skilled at "reflection-in-act i on. o

e To be able to implement and provide competent multicultural practice; to challenge the
status quo and advocate for change in organizations - change that is responsive to and
consistent with the multicultural nature of society.

e To function effectively within the structure of organizations and service delivery systems,
and understand organizational dynamics and change.

e To use supervision and consultation appropriately to advance clinical skills and commit to
lifelong learning.

e To be knowledgeable about multiple practice frameworks including psychodynamic,
systemic, and narrative.

e To be open and flexible to a range of clinical modalities. To be able to work with a wide
variety of client groups. To be able to intervene at different levels (individuals, families,
groups, organizations and communities). To be able to work in different time-frames, such
as crisis intervention, short-term, long-term, and intermittent treatment or service.

e To be able to competently engage in the processes of prevention, engagement, assessment,
intervention, and evaluation -- to go from an abstract idea (assessment) to developing a
plan for action, to skillful action, to evaluation of that action and the communication of
results.

e To be able to develop an effective clinical relationship and use it differentially.

e To be able to provide competent service/treatment through to termination.

e To be able to apply critical thinking to outcome evaluation and analyze the effectiveness
of work with clients (on an individual and program level).

e To use effective oral and written communication skills, demonstrating the capacity to
conceptualize and analyze material.

Learning Objectives for Year I: Foundation Year
These objectives are reflected in the Learning Plan. Students are expected to:
e Develop a Professional Identity and Professional Values: Shift from a lay to a professional

identity. Understand and adhere to the value base of the social work profession and its
ethical standards in all professional interactions.




o Develop Knowledge of the Social Work Role and the Agency System: Demonstrate an
understanding of the agency, its mission, policies, and service delivery system. Function
effectively in the social work role within the agency or team structure.

e Develop Organizational, Work Management and Communication Skills: Demonstrate the
ability to manage agency workload and documentation requirements. Demonstrate ability
to present clearly and concisely in both oral and written communications.

o Develop Responsibility as a Learner: Take advantage of the learning opportunities within
the agency and take responsibility for own learning. Actively and effectively utilize field
instruction. Demonstrate self-awareness and ability to critically reflect on practice skills
and outcomes.

o Develop Foundation Practice and Intervention Skills: Develop effective, sensitive,
empathic working alliances with individuals, families and groups. Understand the needs
and resources of a diverse client population. Develop foundation interviewing skills,
psychosocial assessment and problem formulation skills. Develop goal directed,
purposeful interventions. Apply knowledge and concepts of generalist social work practice
theory to direct practice.

Year | Measurable Outcomes

These outcomes are measured in the Field Evaluation each semester. Students are expected to:

e Understand and adhere to the value base of the social work profession and its ethical
standards in all professional interactions.

e Be aware that one's own actions and attitudes are influenced by personal history, biases
and assumptions.

e Recognize ethical dilemmas and seek out appropriate consultation in attending to them.
o ldentify and address oppression and injustice affecting clients and communities.

e Learn about and understand the agency programs, procedures, mission, policies, and service
delivery.

e Function effectively in the social work role within the agency or team structure.

o Develop specialized knowledge needed for practice in placement agency (ex: medical, legal
or education issues).

o Work effectively and cooperatively with colleagues, staff and community members.
e Manage time effectively, balance competing demands, and work under pressure.

e Function at an appropriate level of independence, following through on tasks without reminders.
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Communicate effectively, clearly and concisely at team meetings, conferences, with colleagues
and in public forums.

Write clear and organized case records, progress notes, and other agency documents.

Take advantage of the learning opportunities within the agency and take responsibility for own
learning.

Develop self-awareness and understanding of own strengths and limitations and learning style.
Critically analyze and reflect on practice skills and outcomes.

Complete process recordings in a timely manner and use the recordings to track progress in practice
skills.

Be open to feedback and be able to use feedback to identify strengths and areas for improvement.
Apply knowledge and concepts of social work practice theory to direct practice.
Develop sensitive, empathic, non-judgmental relationships with clients.

Engage in a mutual problem identification process with clients taking into account the client's and
one's own race, ethnicity, religion, gender, sexual orientation, and physical ability.

Explore and utilize historical data in assessment.

Develop an organized narrative psychosocial assessment that incorporates a strengths perspective,
an understanding of bio-psych-social factors, and assesses the impact of oppression and economic
injustice on clients and client systems.

Prioritize issues and create realistic intervention goals and indicators of successful outcomes.

Develop foundation interviewing skills including: exploring, active listening, reflecting, and using
well formulated questions.

Identify and work with clinically significant themes.

Develop a range of effective intervention strategies with individuals and families and in the
community.

Use an understanding of group process, goals and phases of group development.

Provide case management skills including advocacy, outreach services and interagency
collaboration.

Monitor and evaluate practice interventions.
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Learning Objectives for Year Il: Concentration Year
These objectives are reflected in the Learning Plan. Students are expected to:

e Develop a Professional Identity and Professional Values: Development of identity as a
professional, clinical social worker. Take initiative in monitoring own values and biases
and potential impact on practice with a diverse population. Incorporate into practice
knowledge an understanding of how oppression, racism, and discrimination impacts
clients, populations, policy and service delivery.

e Develop Knowledge of Social Work Role and the Agency System: Demonstrate an
understanding of the social work role and responsibilities in working with clients,
colleagues and other professionals. Utilize the agency's mission, funding, policies and
procedures in service to clients.

e Develop Organizational, Work Management and Communication Skills: Demonstrate
ability to effectively manage agency workload and documentation requirements.
Demonstrate an ability to present clearly and concisely in both oral and written
communications.

o Develop Responsibility as a Learner: Demonstrate a differential use of self and an ability
to think critically about practice interventions and decisions. Articulate theoretical
perspectives informing practice decisions. Reflect on professional practice and own
professional development.

e Develop Advanced Clinical Practice and Intervention Skills: Develop in-depth
psychosocial assessments. Develop complex formulations and implement appropriate
intervention plans with a range of client systems and problems. Build and sustain
productive helping relationships taking into consideration client strengths and diversity.
Critically analyze and evaluate the effects of interventions and practice models.

Year |1 Measurable OQutcomes

With a concentration in clinical social work, advanced year students are expected to broaden and deepen
the assessment and intervention skills learned in the first year. The student moves toward greater
integration and analysis of theory and practice, a more conscious use of self, and increased autonomy.
These outcomes are measured in the Field Evaluation each semester. Students are expected to:

e Present in a professional manner and identify with the profession as a clinical social worker.

e Engage in culturally sensitive practice that t
client's, agency's and community's.

e Incorporate into practice knowledge an understanding of how oppression, racism, and
discrimination impacts client, populations, policy and service delivery.

o Reflect upon, initiate discussion about, and resolve ethical dilemmas in practice.

e Monitor own values and biases and their potential impact on practice.
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Apply policy analysis skills in recognizing and working to change social conditions and agency
policies that contribute to discrimination and unequal access to services or resources.

Effectively perform in the social work role within the agency and in work with clients,
colleagues and other professionals.

Utilize the agency's mission, policies and procedures in providing service to clients.

Critically examine agency programs and planning and make appropriate suggestions for
constructive change.

Employ a range of socialwor k r ol es and use differentd.i
needs.

Effectively and responsibly manage agency workload and documentation requirements.
Organize, plan, and carry through work with an appropriate level of autonomy.
Present clearly, concisely and persuasively in both oral and written communications.

Conceptualize and articulate own role and client and agency needs in team meetings,
interagency and other professional settings.

Use sound judgment and problem solving strategies under pressure or in crisis situations.
Utilize information technology for agency practice.

Reflect on learning patterns and professional development, seek out learning
opportunities, and identify areas that need improvement.

Actively seek and use constructive feedback as a basis for taking risks and trying new
skills.

Avrticulate theoretical perspectives and think critically about practice approaches and
decisions.

Transfer knowledge and skills from one situation to another.

Employ a differential use of self in engaging clients in helping relationships.

Develop in-depth assessments and complex formulations of the client/system that include
an analysis of the presenting problem, the socio-cultural context, and issues related to

economic and social justice.

Use appropriate diagnostic tools such as the DSM 1V or rapid assessment tools to develop
an accurate diagnostic statement.

Design and implement clinically appropriate interventions that consider the client's
strengths, issues, resources and needs, and address problems at a variety of systems levels.
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e Build and sustain productive helping relationships taking into consideration appropriate
boundaries and conscious use of self in the professional role.

¢ Identify transference and counter transference issues that impact the therapeutic
relationship.

e Use advanced interviewing skills to explore emotionally charged content, work with
resistance, and interpret underlying themes and interactional patterns.

¢ Monitor and evaluate the change process to determine if goals have been met and when
termination should occur.

e Atrticulate the theoretical perspectives that inform practice and the differential use of self.

e Critically analyze and evaluate the effect of intervention and practice models at the client
and program levels.

FIELD EDUCATION CURRICULUM

Curriculum Expectations of the Field Placement

The School expects that the student assignments will be as varied as the agency's service requirements
permit. However, a main criterion for the selection of cases and other assignments will be their
educational value for the individual trainee. An educational assessment of each student is the collaborative
responsibility of the School (advisor/liaison), and the field instructor, with the student. Through this
process goals for the year and learning objectives are formulated and a learning contract is mutually agreed
upon. These goals and objectives are reviewed periodically, especially during the mid-year evaluations,
and revised as needed.

Caseload and other Assignments

Respectful of the wide variation in service requirements in the spectrum of Simmons affiliated placement
agencies, the advisor/liaison works with individual agencies to set expectations for the number and types of
field assignments.

In general the School expects that the students' education will address the broad needs of the agency's
population with attention to diversity in race, ethnicity, age, gender, special needs, and issues of social
justice and oppression. The agency should provide an introduction to the agency system, its place in the
larger system of services, and the larger social context.

It is expected that two to three cases be available for immediate assignment to students on arrival at the
agency. Cases and other assignments increase as the student and supervisor, in consultation with the
advisor/liaison, continue to plan the year. The School expects that student work assignments will develop
steadily to include between twenty-five to thirty-five hours of direct contact with individuals, groups or
families per month. Community projects and social action efforts reduce these numbers. Case management
and group work are major areas of learning in both years. In the Year Il concentration year it is expected
that the student will have a core of direct practice which can include individuals, dyads (parent-child,
couples), families, groups, and larger systems.
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The agency should include the student in staff meetings and in-service training. Appropriate space and
materials should be provided. Students should be given time during placement hours to do required
agency written work and when possible some time for process recordings.

The Learning Plan

In order to plan the learning for each individual student, the School requests that the field instructor and
student work together to design a Learning Plan for the academic year. The process for developing an
educational plan should include a mutual as
The student's past experience, interests, learning needs, and special talents should be taken into
consideration. The plan will of course reflect the learning opportunities the agency can offer, along with
the School's expectations for field curriculum. The form is first in the appendix to this manual. The written
Learning Plan should be completed after four weeks of placement and the original copy returned to the
advisor/liaison who will be available for consultation. The advisor will review the contract and approve or
suggest changes or additions.

Supervision

Learning through supervision is central to the development of practice knowledge and skill. The School
expects two hours of individual supervision by a primary supervisor (an MSW who is an LICSW or
plans to take the exam) or one-and-a-half-hours with the MSW if additional supervision by another
professional or group supervision is given. For students in 16 hour/week placements one-and-a-half
hours of individual supervision weekly is expected.

The supervisor (field instructor) is expected to meet with the student in private, regularly scheduled,
minimally interrupted conferences. Process recordings should be reviewed prior to the meeting.
Supervision includes teaching content specific to the agency's field of practice, populations, and larger
issues of social justice and oppression. Field instructors supervising their first MSW student are required to
take the Seminar on Supervision.

Orientation

An annual orientation to Field work at Simmons is open to all field instructors and directors of training and
is required for all supervisors new to Field instruction. The orientation will provide a brief overview of the
Simmons curriculum and will present strategies for the beginning stages of the student's year long learning.

The Seminar on Field Instruction

Completion of this seminar is required for all field instructors who are supervising an MSW intern for the
first time. The School prefers new supervisors to complete the seminar at Simmons. However,
arrangements can be made through the New England Consortium of Graduate Field Directors (NECON)
for attendance at anothe r s c ho ol & s logoa tm htp:/@neconsBriium.eos/@orkshops.shtml for
list of workshops at other New England schools of social work.

The seminar utilizes both didactic and experiential methods to prepare field instructors to facilitate
studentsé | earning. Topics covered include
recording as a teaching tool, and ethical dilemmas and issues of difference in practice and supervision. The
Seminar also provides an opportunity for fi
and course of study.
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The seminar meets for ten (9) one-and-a-half-hour sessions and is taught by field faculty members. Upon
completion participants receive 13.5 CECs and a certificate.

Process Recording and Psychosocial Assessments

In addition to agency record keeping requirements, the School requires Process Recordings and
Psychosocial Assessments as major learning and teaching tools in a student's field instruction.

It is expected that Year | students will complete three process recordings a week in the Fall and may reduce
to two (2) a week in the Spring if demonstrating significant progress in interview and reflection skills.
Students in 16 hour/week placements will complete two process recordings weekly throughout the year.
Year Il students are expected to complete at least two process recordings a week and to develop and
maintain a method of self-reflection and evaluation of practice. Students in 16 hour/week placements will
complete two process recordings weekly until the end of the Spring term (beginning of May) and one
weekly after the Spring semester. Process recordings enable the field instructor and advisor to more
effectively perform their teaching roles and to ev

Process Recordings help the student rethink the interview in preparation for supervision. They help the
student integrate theory and knowledge; develop interviewing skills, as well as the capacity for self-
reflection. The interview content is the basis on which the supervisor teaches the elements of social work
practice. Attention should be paid to content, process, and technique, as well as self-reflection, and
developing self-awareness, and a capacity for self-evaluation

In the beginning, on each process recording, Year | and Year Il students should attempt to record all
interactions, verbal and non-verbal. As the school year progresses, students should also learn to do briefer,
more focused summary recordings on some individual cases, or for family or group meetings. (A suggested
outline for a summary recording is in the appendix; the headings can be modified to fit the type of case or
the student's learning goals.) Summary recordings are also useful for practice with larger systems. For
example a student planning and implementing a preventive educational program in the community might
keep a log of the steps taken, people contacted, and the student's reactions to and evaluation of the
program.

Many instructors and students also find value in audio taping interviews, with the client's permission,
though it requires time to review the tapes. If agency resources allow, videotaping, or having interviews
observed behind a one-way mirror, are also valuable learning tools.

Psychosocial Assessments and Intervention Plans are recommended on each case. Many agencies have a
good format for doing assessments and students should use it. However due to changing agency and
practice demands some assessment outlines for permanent records are very brief. Students need to develop
good skills in history taking, organizing both small and large amounts of data, and problem formulation as
a basis for thoughtful interventions. Assessment material is often used to prepare for case conferences and
as the basis for class assignments. See Appendix G for a sample outline for assessments for those agencies
needing a model. It is required that students do several detailed, narrative assessments on some clients each
year even if the agency does not require formal assessment or uses abbreviated forms.

Faculty advisors/liaisons examine some of the student's process recordings and psychosocial assessments

prior to each field visit. This facilitates an in depth discussion of student progress and overall performance
by the field instructor, student, and advisor.
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Care should be taken to disguise identifying information on process recordings and assessments seen
by advisors or used in class assignments in accordance with HIPAA regulation (see page 35).

Student Evaluation of Practice

Students' evaluation of their own practice is a critical component of their learning in field education. Each

student is expected, in collaboration with the client, to establish clear goals to be achieved during the

course of their work together. Students and field instructors will be encouraged by the faculty of the Field

Education Department to establish observable goals, and to devise measures by which progress can be

evaluated. Students are encouraged to review progress periodically with their clients. At the end of the

client contract, the student should evaluate the effectiveness of their interventions integrating learning from

supervision and course materials. Advanced (Year Il) students take a required course on Evaluation of
Social Work PracticeStudents are expected to apply concepts from that course to agency programs and

outcome measurement policies. At the end of each year students are asked to provide faculty advisors with

an evaluation of their field learning experience.

Field Assignments

Once each semester, prior to the scheduled field visit, students will submit examples of recent process
recordings that include supervision feedback to their advisor. The student will add an additional self-
assessment section to each process recording. The assessment section asks the student to discuss client
goals for the interview and whether they were achieved; and to self-reflect on her/his progress toward
learning goals. Additionally, Year I students are asked to submit an example of a psychosocial assessment
mid-year. Students are also asked to consider organizational issues that may impact role or treatment
decisions (i.e., funding, policies, or agency mission).

The assignments help to facilitate an in-depth discussion of student progress and overall performance by
the field instructor, student, and advisor during field visits, and help the student begin the process of
critically evaluating practice interventions.

Field Education Report Form

Students are asked to submit a report on field activities to their faculty advisor periodically during the year.
The report helps the student and his/her advisor track caseload, supervision issues, and identify potential
problem areas (Appendix 1). The form is meant to supplement, not replace, meetings between advisor and
student.

Evaluation of Student Progress in Field

The School requires three student evaluations during the year. The first occurs by mid-November and is an
oral, informal, "stock-taking" between student and instructor, verbally shared with the School if indicated.
It is designed to identify any problems or learning needs early in the year and should cover the same topics
as the later written evaluations: progression of learning, new areas of mastery, identification of current
learning needs together with ideas about how these may be met (see Appendix L for Evaluation of
Student Performance Form). The second and third evaluations are written, following the same format,
and are due within two weeks of the second Monday in December and third Monday in April, in
duplicate, to the School of Social Work Field Department.

Evaluations are a mutual effort of student and instructor, with the instructor taking responsibility for the
final version submitted to the School after the student has read it and points of difference have been noted.
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It is important that evaluations be balanced in presenting both strengths and weaknesses to enable both
student and instructor to know which areas of learning need special attention. ldeally, the evaluation is an
evolving process and nothing should appear in it that has not already been discussed with the student in
regular supervisory conferences. The School recommends that prior to the completion of the evaluation, at
least one supervisory conference be set aside for discussion of the student's overall performance.
Instructors may request that students write self-appraisals for this purpose. It is helpful to refer to the
learning objectives in this manual while assessing the student's progress. (See page 11: Measurable
Outcomes at Completion of the MSW Program.)

Grades in Field Placement

Field Education will be graded each semester with Pass, Marginal Pass or Fail; students who perform
satisfactorily in field placement will receive a grade of Pass. Credit will not be given for Field Education
until the full year of field has been completed satisfactorily.

The

Pass: Satisfactory to Excellent Performance
Marginal Pass: Unsatisfactory to Marginal Performance
Fail: Failing Performance

school requires al/l students to APasso
Students who receive a Marginal Pass at the end of any semester of field are automatically
on probationary status and may be asked to do additional time in the field at their own
expense.
A student who is asked to do extended time in the field for learning and performance
needs may be required to register for an additional semester or year of placement at the
studentds expense. A passing grade wil!/|

Students who receive two marginal passes may be dismissed from the program or may
continue on probation and be asked to do additional time in field at their own expense.

A grade of F in any semester, or three MPs, will result in dismissal from the program.

Students will be given only one opportunity to extend a placement for performance reasons.
The decision to grant the student an extended or repeated year of placement is predicated on the ability of

t he

field faculty to place the student wit

requirements of a social worker.

Continuation in classes after a student receives a MP in the field should be carefully considered and

discussed with the advisor. Continuation in classes is not an implicit promise of satisfactory performance

or graduation from the program.

Examples of behaviors resulting in a MP or F include

A pattern of unprofessional/unethical behavior including excessive absences, not informing
appropriate agency personnel of absences, inadequate communication with supervisors about
clinical work (including the completion of process recordings as required), lateness with
paper work, inadequate documentation, etc.

Insufficient progress toward learning goals.

h
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e Consistently problematic communication and interpersonal skills that negatively affect
clinical work and/or relationships with other students, faculty, and staff.

e Consistent inability to make use of supervision, including repeated difficulty in following
supervisory directions and failure to seek supervisory guidance when necessary.

e Non-adherence to the NASW Code of Ethics in regards to confidentiality, boundaries, and
appropriate workplace etiquette.

¢ Inability to demonstrate compassion, empathy, integrity, and respect for others.

Consequences of Marginal Passes for Course Work and Field Placement

One course grade of MP, a course grade of B- or C, or a MP in field results in an Educational Planning
Committee review (see next section). The student is not required to repeat the course, but may be required
to extend field placement.

A second MP or grade of B- or C will result in academic probation (with an automatic, formal, written
warning from the Associate Dean) and a convening of an Educational Planning Committee to identify what
needs to be changed, determine next steps, and monitor student progress. A second MP in Field Education
will require an EPC and it may result in dismissal from the program.

A third MP or grade of B- or C will result in the student being dismissed from the program.
Students may not appeal to professors to change a final course grade.

PROBLEM RESOLUTION

There may be occasions when students have concerns about aspects of their placement (e.g. amount of

supervision, agency policies or number of cases). Alternately, agencies at times may identify concerns

about a studentobés functi oni rprgblerosrarisepieisafways impartant e i n t
for the student and/or field instructor to contact the field advisor early on. The field advisor is available to

consult about the problem, helping to identify the issues and suggesting steps towards a resolution. If

problems persist despite the efforts of the field instructor, student and advisor to resolve them, a variety of

more formal steps may be taken.

1) Problems in the Field Placement Agency

If there are problems in the agency that affect student learning, for example an inadequate caseload, the
advisor/liaison should be notified. The advisor discusses the difficulties with all involved parties, makes an
assessment and collaboratively helps to develop a plan. The agency training director and/or director of field
education may join in this process.

Plans to improve the situation are always the first step and the advisor will remain involved to monitor
progress towards changes that are being initiated. If for example supervision time has not been adequate
the School would work with the agency to address this problem. If for any reason the agency is unable to
provide a sufficient level of training, the student will be replaced.

2) Student Problems in the Field Placement

The School requests that the field instructor notify the advisor/liaison promptly regarding any concerns
about the student's performance in the agency. If needed, a meeting of advisor, student, field instructor and
at times the agency director of training or director of field education, will be held to assess and locate areas
of difficulty. Generally plans are made to alleviate or resolve problems by carefully designed and
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monitored strategies. The outcome of a meeting will include a plan of action, written by the advisor, with
copies distributed to the student and field instructor. Goals set forth will be reviewed periodically. The
advisor/liaison and field instructor remain in close communication with each other and the student
throughout this process.

The advisor and Director of Field Education may decide, in consultation with the Associate Dean, to hold
an Educational Planning Conference (EPC). This may also occur when there are concurrent problems with
academic courses. An EPC for field related problems is led by the Director of Field Education and includes
the student's advisor. The Field supervisor and academic instructor(s) are invited when appropriate. The
advisor develops a revised learning plan as described above.

3) Termination of Field Placement

If all attempts to resolve the problem fail, a student may be asked to leave the placement. In the case of this
occurrence, at the discretion of the Director of Field Education, there are several possible outcomes.

a) The student will be placed in a different agency and may ask to extend the required hours.
b) The student may receive a Marginal Pass at the end of the semester and be required to
complete an additional semester of field and obtain a passing grade to continue [see

Grades in Field Placement].

c) The student may be asked to take a leave of absence from Field Education or from the
MSW program [see Student Handbook for LOA Policy].

d) The student may receive an "F" and be dismissed from the program.
4) Leave of Absence from Field Placement
Students who are on a leave from field (mandatory, conditional, voluntary) for performance or other
reasons will be asked to meet with the Field Director and provide relevant documentation prior to approval
for returning to a field placement.

5) Student Guidelines for Change of Field Placement

On rare occasions, a student requests a change of placement. Such requests must be made to the advisor
who will then consult with the Director of Field Education. Students can not leave an agency without
first speaking with their advisor and engaging in a problem resolution process, which would include
a meeting with all relevant school and agency representatives that leads to a workable plan. The
following steps must be followed:

a) Contact your faculty advisor or, if necessary, the Director of Field Education.

b) Advisor discusses, assesses, and evaluates the issues and recommends a plan after
conferring with the Director of Field Education.

c) Advisor discusses issues with field instructor and agency training administrators with
the hope that the problem(s) can be resolved.
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d) If replacement then seems necessary, it is expected that an appropriate termination
process will planned for all clients and that a professional way of bringing closure
with the agency will be followed.

6) Dual Relationships and Conflict of Interest

As noted in the revised NASW Code of Ethics, Field Instructors should not serve as a supervisor of any
student with whom they have a dual relationship. Dual relationships occur when the student and field
instructor have or initiate an additional relationship, for example, a close social or intimate relationship,
therapist-client relationship, or business involvement. Likewise, social work students should not work with
clients with whom they have a dual relationship.

If in any aspect of field education the potential of a dual relationship exists, the student or field instructor
should notify the advisor/liaison or the Director of Field Education. All involved parties will participate in
efforts to resolve the issue or make other arrangements

7) Supportive Educational Services

The Simmons College Academic Support Center provides a range of services to students experiencing
academic difficulty in courses or in the field. Problems in the field placement are usually in the area of
writing, which may appear in process recordings and in agency record keeping. Conceptual and
synthesizing difficulties can affect psychosocial evaluations and conference presentations. Supportive
Instructional Services provides workshops and individual assessments of learning difficulties. Individual
tutoring is available. The advisor can help the student arrange for these services if needed.

8) Requests for Accommodations

Reasonable accommodations will be provided for students with documented physical, sensory, systemic,
cognitive, learning, and psychiatric disabilities. If you have a disability and anticipate that you will need a
reasonable accommodation in this class, it is important that you contact Timothy Rogers, Associate
Director, Disability Services, Center for Academic Achievement, 617/521-2470. You may also contact him
via email at timothy.rogers@simmons.edu. Student with disabilities receiving accommodations are
encouraged to contact their field instructors within the first two weeks of the semester to discuss their
individual needs for accommaodations.

FIELD & ACADEMIC ADVISING

The School of Social Work is committed to maintaining a large Field Education Department consisting of
both full and part-time faculty. Field faculty play a dual role as both as liaisons between students and
agencies and academic advisors to students in field and part-time students not in field.

The Director of Field Education administers the department. The Director and four faculty members, all
experienced social workers, are assigned to the Field Education Department full-time. A full-time
workload includes advising full and extended program students, being a liaison to field agencies,
placement planning, teaching seminars for new field instructors, and teaching orientation workshops for
students entering field. Adjunct faculty members are usually assigned twelve advisees and serve as both
academic advisor and liaison to their field agencies.

The Agency Liaison role includes
1) assessment of agency viability;

24


mailto:timothy.rogers@simmons.edu

2) involvement in the placement process;

3) assurance of adequate caseload and other learning experiences in the practicum;

4) collaboration with the field instructor in the development of an individualized
learning plan;

5) provision of liaison services between School and agency;

6) consultation around field related problems;

7 determining the studentdés field grade.

Academic/Faculty Advisor role includes
1) academic advising and assisting in planning the student's class curriculum;
2) collaboration with classroom instructors;
3) making referrals for academic and other support services;
4) recommending and attending Educational Planning Meetings (EPCs)

Role of Field/Academic Advisor

The purpose of advising is to help the student optimize learning experiences in both class and field and to
facilitate the mastery of social work practice. The advisor is responsible for collaborating with classroom
faculty, the field instructor and the agency training director in evaluating student progress and learning,
and when necessary serves as a mediator in problem situations. The advisor can also assist with advice
about course selections towards the completion of the MSW degree requirements.

In the role of liaison the field faculty member monitors and evaluates the educational process, supports and
mentors students on their practice and professional development, and provides support to agencies in the
form of consultation, mediation, advocacy, problem solving and negotiation.

Early in the year, the advisor meets the student in order to get acquainted with the student's background
experiences, learning style and learning needs, as well as to explain the advisor role and the ways the
student can access advising resources. The advisor arranges individual and/or group meetings throughout
the year in response to student needs and interests. Students should initiate a meeting with their advisor
around any questions or concerns.

In addition to individual advisory conferences, Year | Extended Program students will have group advising
meetings with the Extended program Coordinator. Year | students in field placements are expected to
attend field orientation workshops (in the Fall semester) on supervision, process recordings and safety in
the field. In early December there will be workshops on Yr Il placement planning. During the final year, a
series of larger meetings focusing on professional and career development are held for the entire class,
typically in the spring.

As far as possible the advisor/liaison remains assigned to the same agency from year to year in order to be
knowledgeable about the agency and to maintain close working relationships with agency personnel. The
director and field faculty establish strong partnerships with administrators and field instructors who work
collaboratively on behalf of student learning and professional development.

Students normally change advisors each year since advisors attempt to maintain a ongoing relationship
with training agencies and supervisors. Therefore the student's advanced year advisor will be the advisor
who has an ongoing relationship with the advanced year field agency. Extended Program students will
potentially change advisors twice as they move from a part time advisor Year | and then two advisors for
the two internship agencies.
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The academic advising relationship is a two-way street. Students are expected to initiate contact with their
advisor in a timely fashion when they need assistance.

e  Students should let their advisor know immediately if problems arise. Sharing as much as one
can about her/his circumstances will enable the advisor to be more helpful.

e Respond promptly to emails and phone calls from the advisor.

e Attend and come prepared for all scheduled advising meetings. Students should print out and
bring a copy of their transcripts, current course schedule and course credit checklist.

POLICIES AND EXPECTATIONS IN FIELD EDUCATION
Introduction

To meet the objectives of field education, the School is affiliated with a broad spectrum of human service
agencies and programs. These include a full range of mental health programs, health care settings, family
services, home and community based systems, schools, college counseling centers, child welfare agencies,
early intervention programs, prisons, court settings, elder services, substance abuse treatment services,
violence treatment/prevention programs, HIV/AIDS prevention/treatment services, hospices, and more.
Field faculty keep abreast of shifts in service needs and populationsat-r i sk i n order
curriculum current with developments in social services and to identify fields of practice that need
professional social workers. Affiliated placement agencies must demonstrate a commitment to training
social work students and have programs that reflect the values and ethics of the profession, as well as the
School's mission, goals, and objectives. The agency and field instructors provide the opportunity for
interns to develop a social work identity and to gain knowledge and skill in social work practice with
particular emphasis on direct clinical practice.

Criteria to Qualify Agencies as Placement Sites

In order to qualify as a placement site, agencies must have demonstrated a social work program with
standards and philosophy acceptable to the School, the Council on Social Work Education (CSWE) and
the professional community. The setting must adhere to the National Association of Social Workers
(NASW) Code of Ethics, and provide needed services to the community. The agency must be committed to
training social work students and willing to follow School expectations delineated in the Field Education
Manual.

Field faculty, initially and continually, assess each agency to assure its consonance with the mission, goals
and objectives of the School and the profession. New placement agencies receive a packet that includes a
cover letter, a Field Education Manual, and a comprehensive agency fact sheet and instructor information
form to complete. If feasible, a Field Faculty member visits the agency, meets with either or both the
training director and field instructors(s), to assess the agency's investment in training students, and to
examine the program, its services and educational opportunities to see if they meet the School's
expectations. This is an opportunity to learn about the general educational experiences available in the
setting and to meet prospective field instructors. Agency staff and the faculty member can also discuss the
potential contribution students can make to agency needs, along with their perception of the type of student
who would fit well into the setting.

The School may conduct this initial meeting via telephone if the agency has taken students from another
MSW program. The agency gives permission for a Simmons faculty person to contact the other School for
a discussion of its viability as a training center.
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Each Spring on-going field agencies complete the Agency Fact Sheet to update and describe the learning
opportunities for the upcoming academic year. Since each placement is assigned a field faculty member,
this liaison plays a key role in the continuing assessment of the quality of the setting as a training site.

It is expected that agency staff will offer an orientation to the setting, its services, and policies for their
students. The agency should provide a spectrum of learning experiences with attention to its educational
value for the particular trainee, along with agency service needs. Case assignments should facilitate student
development of knowledge and practice skills.

It is essential that the agency make an administrative commitmernb support the field instructor and the
student's field experience. Administrators are expected to adjust the workload of field instructors to allow
adequate time for student teaching. A _minimum of two hours a week is required for formal
supervisory conferences with each student or one-and-a-half hours plus secondary or group
supervision. In addition, time must be provided for reading process recordings and other reports,
informal conferences, and consulting with school representatives. The agency must provide time for
attendance at the Seminar on Field Instruction for new field instructors. In addition, the agency should
assume responsibility for supervision of beginning field instructors and coverage of student cases at times
when the student is in school or on vacation. The School relies upon field instructors to keep the faculty
advisor informed about their own or student absences or any other possible disruption of the learning
process. The school should be contacted immediately if a student is having difficulties with the field
learning process in order to discuss possible interventions.

Further expectations of agencies include:

o Field practicum training must be valued and supported in the agency.
o Field instructors should receive support and consultation on their supervision in the agency.

¢ In its commitment to overall quality of service to clients and training, it is expected that
agencies will provide supervision, staff development, and other learning opportunities for
staff and involve students in relevant offerings.

e The agency will recommend qualified social workers to serve as field instructors (see
Criteria for Selection of Field Instructop. 29) and when possible a staff member will
serve as overall liaison for the school, i.e., the training director.

e The agency will, to the best of its ability, provide an adequate caseload for learning.

e The agency will provide adequate office space, access to a telephone, and should
reimburse for travel and other expenses incurred in carrying out the social work role.

e The agency will orient the student to agency practices and procedures, documentation
requirements, safety issues, and provide needed specialized training for work with the
agency's client population.

The field instructor will complete a Learning Plan (Appendix A) detailing learning goals and

responsibilities; additionally the field instructor does one verbal evaluation followed by two written
Evaluation of Student Performance (Appendix L) during the academic year.
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Field Placement Selection Process

In our commitment to provide the best possible learning arrangements for students, the School is
committed to affiliations with a broad spectrum of training sites serving a diverse population of clients and
representing various fields of practice, problem areas, geographical regions and communities. A
comprehensive placement process aims to assure a good match between the student and field setting.

Foundation Year I: A full-time field faculty member interviews full-time incoming students in the summer
prior to admission. Extended Program students are interviewed in the Spring of their first year. Attempts
are made to match student's prior experience and social work career goals with a broad-based first year
experience. Interviews also include educating students about the range of social work roles as well as
clarifying their interests.

Following the interview the student's resume is sent to a prospective agency; the faculty member discusses
the student with the agency; and the student meets with the agency training director or field instructor. If
the arrangement seems sound, the School finalizes the placement. If the match seems unpromising, another
prospective agency is identified and the process begins again until a suitable match is made.

Advanced Year II: The process of placing students into second year placements begins with student/
advisor collaborations. During the winter, students attend an information meeting with the Year Il
placement team in which the placement process is described. Students are guided in how to assess their
own learning needs and to consider career goals in selecting prospective placements. Binders with agency
descriptions are available to help inform students about internship sites. Agency information and
placement planning information is available on the Field eLearning site. Forms asking for field of practice
interests and a listing of six possible choices of settings are distributed. Students complete these forms after
meeting with their advisors. The placements are arranged by the team.

Each student's advisor meets with the team to discuss the advisee's learning needs, learning style, and
issues encountered during the first year. An information form is submitted for each advisee so that the Year
Il placement team will have the information to refer to during the placement process.

Next, the placement team begins to match each student with an agency. Following the interview, student
and agency representatives report directly to the team as to whether the match will work. Often placements
are settled at this point. If not the process continues until the entire class is placed.

Field Practicum in the Student's Place of Employment

In certain situations, usually due to the student's financial need, the School and Field Education
Department permit students to use a paid social work position to fulfill the Field Education requirement for
one field placement. Generally this arrangement is made for the first year placement. A student cannot be
in the same agency for two internships.

Students who wish to use their place of paid employment as a field placement must request an application
from the Field Education Department. The application includes a plan agreed upon by agency
administration, the proposed supervisor, and the student. Each application will be carefully examined and
decided upon within the framework of School standards and expectations. To be approved, the agency and
student must agree to adhere to the criteria for such placements which include the following:
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In the three days (24 hours) designed to receive field education credit, it is expected that
the student will be assigned to a different department or program ased have the
opportunity to gain knowledge and skill in new methods, modalities, and interventions.
The student should have the opportunity to work with different client populations and
problem areas.

The agency must assign a new field instructor to supervise the school related fieldwork, a
person other than the student/employee’s current job supervisor. The field instructor and
agency must agree to collaborate with the School and follow educational expectations and
objectives. The field instructor must be an MSW with an L.1.C.S.W. license.

The student/employee must be recognized as a social work student and thus be a part of
the agency's social work training program for at least the portion of activity designated to
receive field education credit. The agency must provide learning assignments that are

di fferent from the studentdés regular wor k.

academic instruction.

All supervisors are required to complete a seminar for field instructors, the School's
"Supervision Seminar," an 9 session 13 1/2 CEU course (meeting 6 times in the fall, and 3
times in the spring for 1 %2 hours/session), that is offered free to all new supervisors. If the
agency is a new field setting, it will be evaluated and visited like any new placement

An application for a work place internship and agency agreement form must be submitted
to the Field Education Department for approval. The application can be downloaded from
the SSW Gateway at http://my.simmons.edu/sswi/.

As with all agencies, the director or a designated field faculty member works with the student and agency
staff to design a placement plan based on an assessment of learning needs, agency resources and School
requirements. A written agreement confirms the School/Agency/Student agreement.

Criteria for Selection of Field Instructor

In keeping with School and Council on Social Work Education standards, it is essential that field
instructors be fully identified with the social work profession and committed to its values and ethics. The
instructors in Massachusetts should be certified as licensed independent social workers (LICSW) or should
be eligible for this license. All primary supervisors must have a Masters in Social Work (M.S.W.) degree,
and two years of supervised post-masters experience. The field instructor should have worked for a year in
the placement agency although exceptions can be made for some supervisors.

It is expected that the agency will recommend highly qualified staff as field instructors. Interest and ability

in supervising, in conceptualizing various theoretical perspectives a n d stimulating

thinking skills are all essential qualities for field instructors. The field instructor is expected to keep abreast
of current content and trends in social work practice. The field instructor must be objective in evaluating
the student's performance and be able to collaborate with the assigned field faculty member, particularly
when difficulties arise.

Field instructors should be grounded in a broad social work perspective and sensitive to issues of diversity
in regard to race, ethnicity, culture, and sexual orientation. The School requests supervisors who have
knowledge and skill in several methods or modalities such as family treatment, group work, and advocacy.
In addition, field instructors should be able to refer students to other supervisors, readings, or consultants
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regarding modalities with which they are not familiar. Field instructors should be familiar with and able to
teach the various roles utilized by clinical social workers. They should also be aware of the range of fields
of social work practice to enhance the student's broader training and to help them develop skill in accessing
other services for their clients.

Field instructors are expected to be able to teach direct (micro) service to individual clients, couples,
families and groups along with larger systems interventions on their behalf. Depending on setting and
client needs, students are expected to learn several of the following skills: advocacy, outreach, negotiating
and coordinating services, administration, consultation, small program planning, and policy development.

The agency and field instructor are expected to provide an adequate and varied caseload for the 3 days per
week of field placement. The instructor ensures that the student be incorporated into the agency system and
helped to learn its philosophy, mission, place in the community, practices and procedures.

Field instructors and directors of training receive faculty appointments as Clinical Instructors and Clinical
Associates respectively. Each year field instructors submit the Field Instructor Profile form along with a
copy of their Curriculum Vitae for our review and our files.

MUTUAL RESPONSIBILITIES OF THE SCHOOL, AGENCY, AND STUDENT
Providing high quality education of students for social work practice is the responsibility of the School, the
affiliated training site, the field instructor and the student. It is essential that each party collaborate fully in
achieving the goal of preparing graduates for the profession. The following statements are intended to
clarify these responsibilities and expectations and enhance our mutual efforts to achieve these goals.
Responsibilities of the School to the Agency
The School will affiliate with the training site following a mutual exploration of the
School and agency missions, expectations and commitment to work together in the field
preparation of students.
The School will assign a faculty member to serve as advisor/liaison to the student and
agency. The advisor will assist in planning field curriculum, provide consultation to the

field instructor, and assign a grade for field education.

The advisor/liaison will maintain good communication with the agency and field instructor
and will visit the placement at least once each semester and more often if problems arise.

The Director of Field Education will be available to consult, plan, problem solve, and
discuss issues related to specific students or general training issues.

The School will provide information to the agency on students prior to the beginning of
placement: A resume for the Year | student; and for the Year Il student, a resume and a
summary of their first year experience.

The School will supply other materials, e.g. the Field Manual, academic calendar.

Agency staff may interview the student as part of the selection process.
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The School in consultation with the agency will work together to problem solve student
difficulties. The School may consider whether a student should be transferred to another
setting.

The School will endeavor to keep the agency informed about its policies, aims, curriculum
content and administrative changes.

If the agency asks for a formal affiliation agreement with the School they may either
provide one or use the standard one provided by the School (reprinted in the Field Manual
as an Appendix K). If the agency provides their own affiliation agreement, before being
signed, it will be reviewed by the Director of Field Education and the Dean of the School.

Responsibilities of the Field Practicum Agency

Pl
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Safety Policy and Procedures

The Simmons School of Social Work Field Education Department has adopted the following policy and
procedures regarding the safety of SSW student interns in the field. This policy has been created to
recognize that violence in the lives of clients can create potential dangers to professional social workers
and students engaged in the study of the profession. While social workers and interns may be more aware
of these issues in urban areas, we believe issues of safety are relevant in all communities and settings. We
urge SSW students to become familiar with this policy regardless of the location of your internship
placement.

1.

Policy

a. The School of Social Work is responsible for providing all students and faculty advisors with
general written information about safety in field_placement.

b. The SSW expects each agency to be responsible for orienting student interns to the safety
policies and procedures of that agency and setting. Such orientation should include, but not be
limited to, discussion of safety issues in the community, within the agency building(s), with
particular clients prone to violent behavior, and about clients who may be sharing living quarters
with persons prone to violent behavior, to the extent that such information is known. Security of
personal belongings of the SSW intern while at the agency should be also covered. Procedures for
the student(s) to follow in the event of a safety or security problem should be reviewed at the
beginning of the placement with ample opportunity for questions and discussion as needed.

c. SSW Students should not be required to engage or to remain in assignments or at placements
in which they feel physically at risk. SSW urges all agencies to make the same accommodations to
ensure students' safety as they make for their own agency staff and in some situations the agency
may need to make even greater accommaodation for a student. If a student's concerns about safety
interfere in whole or in part with the learning process, the faculty advisor should be contacted by
the field instructor to facilitate prompt exploration of the concerns and to seek a mutually
satisfying resolution.
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Procedures

a. If an incident occurs in which a student is personally threatened or hurt i t i's the

responsibility to notify the field instructor immediately. The field instructor, agency contact
person, or agency director should then contact the Director of Field Education immediately to
discuss what actions the agency and Simmons SSW should take to ensure the student's physical
and emotional well-being in the wake of the incident and on an going-forward basis.

b. The Director of Field Education will document the incident and the steps taken to address it
and will meet with the student and faculty advisor to assess the student's readiness to return to the
field, and any other issues relevant to the situation. The Director of Field Education may alert the
Dean or Associate Dean of the SSW about incidents and concerns on an as-needed basis.

Safety Guidelines for Students in the Field
a. Agency Protocol

I't is important for students to know the
visits with clients prior to the start of the placement. If the agency does not have safety and
security policies_and/or procedures the field instructor and student should review and discuss any
issues related to safety and security in the setting. SSW students are urged to bring their questions
and concerns to the field instructor. Regular communication particularly about safety concerns is
strongly encouraged.

The following are guidelines and suggestions that may be helpful to students, field instructors, and
faculty advisors as they consider the particular safety issues in their settings. Specific steps taken
by students or agency personnel will obviously have to be determined by the individual situation,
the nature of the setting, etc.

b. Security of Belongings

All students in the field are expected to have a secure place to keep_coats, handbags, cell phones,
laptops, and other belongings while at placement. It is preferable that the space be one that can
be locked, and could be in a desk drawer or filing cabinet. Students should not leave handbags
and other personal articles visible and unattended, even in an office with the door closed.

Valuables should not be brought to placement settings. Items of value should not be left in cars,
and should not be placed out of view just prior to leaving a vehicle. Neither the agency nor
Simmons can be responsible for lost, stolen or damaged personal items.

c. Safety Issues Related to Working with Clients

When working with clients, it is important to remember that the treatment process often makes
people feel vulnerable and may challenge their usual coping mechanisms. With some people, this
can contribute to problems with impulse control, and can raise issues of safety for the client, the
social worker, the student intern and others.

There may be times when students work with individuals who have difficulty with reality testing,

dealing with overwhelming emotions, and controlling their anger. Some of them may be prone to
violence and may possess a weapon. Other clients may be intoxicated, high on drugs, in
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withdrawal, or may have other medical or neurological disorders. Again, we urge all SSW
students to consult with your_agency field instructors to prepare adequately for handling of specific
situations that are potentially difficult or threatening, such as medical emergencies, suicide or
homicide risks, potential abuse of others, and the presence of weapons.

d. Safety Guidelines for Office Meetings

If a student will be meeting with a client with whom the student does not feel safe, it is important
for the student to discuss the situation_promptly and fully with the agency field instructor. Based
on the outcome of this discussion, there may be a decision that a student will not see the client or
see the client under specific circumstances or controls. However, if it is decided that a student will
see the client, several points should be consi dered. A clientdés ment
When considering location of the meeting, it might be helpful to think about what is in the room,
whether there is more than one exit, and where each person might sit. It may also be helpful to
think about whether to include someone else in the meeting, and what to wear. When discussing
the time of the appointment, it can be helpful to think about whether or not many people are
around at the time being considered for the meeting. It is also important to discuss the plan for
backup and assistance in the event that the client becomes agitated. A student should never see a
potentially dangerous client alone with-out someone else in the agency knowing about the client,
the appointment time and the location of the appointment. Students should keep supervisors
informed about their schedules at the agencies at all times.

e. Safety Guidelines for Travel by Car

When a student is traveling by car to an agency or to home visits, it is advisable to know where he
or she is going, and to look at a map before driving to unfamiliar areas. In general, remember to
be alert, and to lock doors and close windows. The student should tell someone where he or she is
going and the expected amount of time she/he will be away from the office. The agency should
have your cell phone number or other information on how to contact you in the event of an
emergency.

f. Safety Guidelines for Travel by Foot or Public Transportation

When traveling by foot or public transportation, it is advisable that students know where they are
going and the route by which they will travel. Students are encouraged to carry the least amount of
valuables with them as possible. Money, license, keys, and other essentials might be carried in a
pocket. If a handbag carried under the arm is grabbed, it is best to let go of it. It is helpful to dress
in comfortable clothes that are loose fitting, and to wear sturdy, flat walking shoes. It is also
helpful to be alert, and to walk with a purpose, as if one has a clear destination. One should be
aware of people in the immediate area.

g. Safety Guidelines for Home Visits

It is important to familiarize yourself with t
guestion of safety, plan accordingly with field instructors. It might be decided that meeting at a
neutral place or going with another worker is the appropriate plan. Someone at the agency should
al ways know the studentdés itiner ar yattdwear,i
which room to meet in, and where to sit. If a student ever feels threatened at any point during the
interview, they are encouraged to err on the side of caution and appropriately terminate the visit. If
clients seem to feel threatened by the student entering their dwelling, the student should desist and
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not force the issue. If a student hears a heated argument from inside the house or apartment, the
student may decide to re-schedule the visit or call to assess the situation before entering the
dwelling. A student should never see a potentially dangerous client alone without someone else in
the agency knowing about it. In general, a cell phone is very useful for students doing home visits.

h. Health Safety

Students should be alerted to the existence of biohazards. They should receive training and
information about how to protect themselves from infectious diseases.

4, Post Incident Protocol

If an incident occurs in which a student is personally threatened or hurt, the field instructor, agency
contact person, or agency director should contact the Director of Field Education immediately to
discuss what actions the agency and School should take to ensure the student's physical and
emotional well-being.

The Director of Field Education will document the incident and the steps taken to address it, and
will meet with the student and faculty advisor. Together, they will assess the student's readiness to
return to the field and any other issues relevant to the situation.

Simmons$SSW thanks Boston Ueisity School of Social Work for sharing their safety policy
which was used in developing the SSW safety policy.

Responsibilities of Student to the Agency

The student's dual role of trainee and staff member carries special privileges and responsibilities. Students,
as professional representatives of the agency, are expected to identify with the goals and values of the
agency and to learn and carry out its policies and procedures. It is also the responsibility of the student to
learn the community resources as well as the agency's function in the total service delivery. This School
strongly supports the following position statement by the Massachusetts Chapter, National Association of
Social Workers:

"In accordance with the Patient's Bill of Rights (Chapter 214), NASW recommends that
social work students identify themselves as trainees/ students/interns to patients/clients
either verbally or through use of name tags except in emergency situations where it is
clinically contraindicated as determined by student and instructor. Student status should be
clearly designated in signing notes in the record."

CORI Checks: Criminal Offense Record Investigation are required by many placement agencies. The
School encourages agencies to initiate the process of requesting a CORI before placements start in the Fall.
Students are urged to let field faculty know of anything that might be discovered in a background check so
that an appropriate placement plan can be made

Supervision: Students are expected to prepare for and participate in supervisory conferences and to bring
to the attention of the field instructor any obstacles they see as interfering with the learning process.
Students and instructors are encouraged to consult with the faculty advisor as needed.

Record Keeping: In addition to completed required process recordings each week, students are
responsible for meeting general agency documentation requirements (e.g., intake assessments, chart notes,
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periodic summaries, termination and transfer summaries). It must be remembered that, for agencies,
recording is part of the accountability process. Student recordings should be kept up-to-date so that
appropriate service may be provided to students' clients during absences because of vacation, illness, or
school attendance.

Confidentiality: All social workers are required to adhere to HIPAA (Health Insurance Portability and
Accountability Act of 1996, Public Law 104-191) regulations regarding the privacy of client information
outside the agency setting. Unless you havet he ¢l i ent ds written permission,
maintained when disclosing, discussing, or writing about clients in the classroom or in assignments or

process recordings.

Other Student Responsibilities

Students are expected to contact advisors at regular intervals during the academic year to discuss both field
and academic course work. This includes:

e Anintroductory meeting in the Fall.

e An in-depth conversation prior to each field visit.

e Any concerns or problems in field placement or academic course work.
e A planning meeting for Year Il placement [Year | students].

e Post-graduation plans [Year Il students].

e Questions related to course planning and schedules.

Confidential Communication (Massachusetts Law for Licensed Social Workers):

The following is a statement from the section on confidential communication from the Massachusetts

General Laws. The Massachusetts Board of Registration and the Massachusetts Chapter of NASW have

reviewed the confidentiality law but have come to different conclusions regarding protections for social

work interns and their clients. Since there is no
interns use an informed consent form adapted for interns (See Appendix H). Simmons recommends that

training directors review agency confidentiality and informed consent policies with social work staff and

interns.

No person licensed under M.G.L. ¢. 112, pages 130 through 137, or an employee of such person may disclose
any information he/she may have acquired from the person consulting him/her in his/her professional
capacity, except:

1. With the written consent of the person or, in the case of death or disability, of his/her own personal
representative, of any other person authorized to sue, or of the beneficiary of an insurance policy
on that personés |ife, health, or physical conditio

2. That a licensed certified social worker, including those engaged in independent clinical practice,
and those practicing as licensed social workers or as licensed social work associates, shall not be
required to treat as confidential a communication that reveals the contemplation or commission of
a crime or a harmful act.

3. When the person waives the requirement of confidentiality by bringing charges against the licensed
certified social worker, the independent clinical practitioner, the licensed social worker, or the
licensed social work associate.

4. If the licensee has reasonable grounds to suspect that a child has been abused or neglected.
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5. Communications made in the course of a social work examination ordered by a court of competent
jurisdiction when the client has been informed before the examination that any communications
made during the communication would not be privileged.

NOTICE OF NONDISCRIMINATION

Simmons College does not discriminate unlawfully on the basis of race, color, national origin, age, sex,
sexual orientation, or disability in admission or access to, or treatment, or employment in, its programs or
activities.

NONDISCRIMINATION POLICY CONCERNING DISABLED PERSONS

As part of the Graduate School of Social Work's general policy on discrimination, the School maintains a
commitment to nondiscrimination concerning qualified disabled persons in employment, admissions, and
access to and participation in programs, internships, and activities.

For students and other users of the School's services, the School's policy is to administer its programs and
activities so that they are readily accessible to disabled persons. The School is flexible in making
appropriate adjustments to class schedules and assignments. The following statement is included on all
syllabi:

it i s t he School 6s policy t o provide, on
accommodations to students who have disabilities that may affect their ability to participate in

course activities or to meet course requirements. Students with disabilities are encouraged to

contact their instructors to discuss their individual needs for accommodations. Students also are
welcome to discuss their needs with the disabilities services staff in the Center for Academic
Achievement, 3rd floor, Palace Road Building, room P-304.0

This Policy is intended to be interpreted and administered consistent with the obligations of the School and
the College under the Americans with Disabilities Act of 1990 and the Rehabilitation Act of 1973.

SEXUAL HARASSMENT POLICY

Simmons College School of Social Work is committed to a policy that accords all members of the College
community, including faculty, field instructors, students and staff, the right to be free from sex
discrimination in the form of sexual harassment by any other member of the College community. "Sexual
harassment" is defined as unwelcome sexual advances or other verbal or physical conduct of a sexual
nature, when such behavior has the purpose or effect of creating an intimidating or offensive working or
educational atmosphere.

In the educational context, such actions are prohibited when they have an impact on the educational
process between students and academic or field faculty. Such actions, whether overt, implicit or
misinterpreted, can cause great damage to those involved as well as to the College community as a whole.
All members of the College community must be sensitive to the questions and difficulties that are inherent
in any attempt to combine sexual relationships or sexual intimidation with professional and educational
relationships.

The complete College Sexual Harassment Policy can be found at the following web address:

http://my.simmons.edu/life/handbook/conduct/sexual-harrassment.shtml
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http://my.simmons.edu/life/handbook/conduct/sexual-harrassment.shtml

It is unlawful and expressly against College policy to retaliate against a person for filing either an informal
or formal complaint of sexual harassment, or other forms of discriminatory harassment, or for cooperating
with an investigation of a complaint of such alleged harassment.

Any student, faculty member or staff person who has a complaint or concern about sexual harassment
should immediately bring the matter to the attention of the Dean of the School of Social Work and/or the
Director of Field Education. The College will take appropriate corrective and preventive action, including
disciplinary action, when its investigation discloses the occurrence of sexual harassment.
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